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SED 415-615: Teacher Development in English 
Fall 2008 

Wednesdays, 4:00-6:45 pm 
 

Dr. Kelly Chandler-Olcott 
200 Huntington Hall, Syracuse, NY 13244 

(315) 443-5183 (o); 727-6090 (cell); kpchandl@syr.edu 
Office hours by appt. 

 
Course Overview and Objectives 

 
 SED 415/615 is a seminar designed to continue the work you began in SED 413-613, as well as to 
complement your work in EDU 508, Student Teaching in English.  In accordance with our School-wide theme 
of Educators as Builders of Theories of Practice, as well as the School-adopted proficiencies and 
dispositions for learning (see more on this below), the course is built on the belief that effective teachers of 
English language arts are knowledgeable and literate teacher-researchers who develop classroom communities 
in which they and their students learn together.  Primarily focused on SOE Proficiency 4, it is organized 
around these three Essential Questions from our previous course together: 
 

 What research-based approaches to assessment and evaluation are consistent with my goals and 
purposes for teaching English language arts? 

 How do I link curriculum, instruction, and assessment in my pedagogy? 
 What strategies for reflection and self-evaluation can I use to refine my teaching of English language 

arts as my students and I change? 
 
Through participation in the course, you will: 
 
• articulate your emerging philosophies about English language arts teaching and learning 
• explore school and classroom cultures in your placement school in light of theory and research on 

culturally responsive teaching 
• build on and practice research-based instructional approaches and curriculum planning models introduced 

in your previous coursework and fieldwork 
• implement and reflect on the success of research-based approaches to assessment in your field placement 
• read and respond to a variety of professional resources useful for teachers of English language arts 
• reflect on and refine your own teaching, addressing needs & gaps in your knowledge base from previous 

coursework and field experiences. 
 

Required Texts 
 
The following are available at Follett’s Orange Bookstore:  
 

Christensen, L.  (1999).  Reading, writing, and rising up: Teaching about social justice and the power of 
the written word.  Milwaukee, WI: Rethinking Schools.   

 
Gere, A. R., Christenbury, L., & Sassi, K.  (2005).  Writing on demand: Best practices and strategies for 

success.  Portsmouth, NH: Heinemann. 
 
Wiggins, G., & McTighe, J. (2005).  Understanding by design (Sec. ed.).  Alexandria, VA: ASCD.  
 
Wormeli, R.  (2006).  Fair isn’t always equal: Assessing and grading in the differentiated classroom.  

Portland, ME: Stenhouse. 
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Course Requirements 
 
You will receive a letter grade for completion of this course.  These 3 credits are separate from the 6 or 9 
credits you will earn for EDU 508.  Your grade for SED 415-615 will be based on the following1:  
 

1. Weekly attendance and active participation (20%).  In this course, you will be a member of a 
collaborative learning community.  Class sessions will be varied and interactive, with many 
opportunities for students to learn from and with each other.  Regular features of the course will 
include “entrance slips” designed to explore assigned readings; “read-ins” of texts depicting some 
aspect of adolescence, teaching, and/or secondary schooling; small-group consideration of artifacts 
from your field placements; and in-class work time for major assignments, allowing for both peer and 
instructor feedback.  For all of these reasons, I expect you to attend every class, to arrive on time, to 
come prepared, and to participate in the day’s activities with an open, inquisitive mind.  Please treat 
me as your principal and call me ahead of time if you will be unavoidably late or absent. You will be 
asked to self-evaluate your contributions to class in this area twice during the semester using the form 
in Appendix A.  Tardiness and absences will jeopardize your grade.  

 
2. Blackboard postings on required readings and placement issues (20%).  As you did last semester, you 

will make Blackboard postings to our whole-class discussion board twice a week—one will be self-
initiated, the other a response to a peer’s posting.  The purpose of these postings is three-fold: 1) to 
give me and the field supervisors an ongoing sense of how you’re doing, 2) to allow you to share, 
problem-solve, and celebrate with each other, and 3) to help you make connections between seminar 
and your field placement as well as between your experience this semester and your future teaching 
career.  A rubric to evaluate this component appears in Appendix B. 

  
3. Assessment of student learning task (30%).  Using a “planning backwards” model from Wiggins & 

McTighe (2005), you will use New York’s grade-specific performance indicators for English language 
arts to decide on a concept or skill that you want all students in one of your classes to develop.  You 
will design and teach a series of at least 3 related lessons to teach that concept or skill as well as devise 
a multi-pronged assessment plan to gauge student learning with reference to that goal.  After the 
lessons are complete, you will write and submit an assessment brief reflecting on the experience—
connecting it to theory and research with references and citations, analyzing samples of student work 
from at least 3 target students, and identifying ways that your instruction and assessments might be 
improved in the future. A fuller description of this assignment (a variation of which will be completed 
by all students in SOE teacher preparation programs) can be found in Appendix C.  The evaluation 
tool for the assignment appears in Appendix D. 

 
Graduate students’ assessment briefs should make specific reference to at least 2 data-driven articles 
on assessment in English language arts located and read independently for this assignment. 
 

4. Development of a professional portfolio (30%).  Your professional portfolio will have the following 
three parts:  

 
a) an introductory essay of 3 to 5 double-spaced pages that discusses your personal philosophy of 

teaching and learning, ties that philosophy to relevant theory, research, and professional 
literature, and previews key themes and organizational structures for the rest of the document. 

b) no more than 30 pages (each side is one page) of artifacts that demonstrate the key principles 
of your introductory essay and address the particular School of Education subproficiencies 
assessed at this decision point (see Appendix E for details on this). Each artifact must be 
accompanied by an entry slip that explains it, and citations must be provided for ideas, 

                                                         
1 Please note that student products may be used for course advertising, evaluation data, or other publications about course activities 
with student names removed to ensure confidentiality. 
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approaches, and quotations that you derive from readings, classes, professional development, 
and conferences. 

c) a complete list of references for all citations made in either the introductory essay or the entry 
slips explaining particular artifacts (this does not count toward your 30 pages of artifacts). 

 
This assignment, which builds on the portfolio you developed for SED 413-613, will help you to 
reflect on and synthesize your learning from your coursework, field experiences, and readings over the 
course of your program.  It will be presented in small groups to peers and teacher members of the 
English Academy for evaluation and feedback during our final class of the semester.  The document 
itself will subsequently be read and scored by at least two faculty members, supervisors, or alumni of 
the English Education program.  See Appendix E for the School-wide rubric that will be used to 
evaluate your performance with reference to the SOE subproficiencies and relevant NCTE standards 
and Appendix F for the form that will convert these data to a grade for the course. 
 
Graduate students’ portfolios should make specific reference to a minimum of 3 research reports 
drawing directly on empirical data and/or reviews of research read independently from a list of 
recommended readings that will be provided in class.   
 

Overview of Topics and Due Dates 
 
Date Topic In-Class Activities Readings/Assignments 
8/27 Building Literate 

Communities from Day 1 
Introduction to supervisors and 
overview of EDU 508 expectations 
 
In-class reading of excerpts from 
Chapter 1 of Christensen (1999)  
 
Writing & sharing of “Where I’m From” 
poems  

None 

9/3 Culturally Responsive 
Pedagogy in the  English 
Classroom 

In-class reading and discussion of 
excerpts from Ladson-Billings, G. 
(1994).  The dream-keepers: Successful 
teachers of African American children.  
San Francisco, Jossey-Bass. 

Read the rest of Christensen (1999) 
 
Complete a Blackboard posting on 
three elements of Christensen’s 
pedagogy that you consider to be 
culturally responsive pedagogy that 
could be used in your current school 
setting  
 

 Bring summary of your 
schedule and course 
responsibilities to class 

 
9/10 Exploring the Role of 

Assessment and 
Evaluation in School and 
Classroom Cultures 

In-class discussion of article from 
methods class:  Dixon, C., Frank, C., & 
Green, J.  (1999).  Classrooms as 
cultures: Understanding the constructed 
nature of life in classrooms.  Primary 
Voices, 7 (3), 4-9.  (ProQuest)  
 
Sharing artifacts reflecting school 
culture 

Read Introduction and Chapters 1-2 
from Wiggins & McTighe (2005) 
 

 Bring an artifact to class to 
share that reflects some aspect 
of your school’s culture 

9/17 Planning Backwards: 
Setting Goals for 
Learning 

Instructor-led workshop on “planning 
backwards” model  
 
 

Read Chapters 3-4 of Wiggins & 
McTighe (2005)  
 

 Bring in a syllabus or unit 
overview that you or another 



SED 415-615, Fall 2008, p. 4 

teacher in your school created 
9/24 Pre-Assessing Student 

Understanding 
Instructor-led workshop on Essential 
Questions 
 
In-class discussion of excerpts on pre-
assessing students’ technological 
literacy from Kajder, S. (2003).  The 
tech-savvy English classroom.  Portland, 
ME: Stenhouse. 
 

Read Chapters 5-6 of Wiggins & 
McTighe (2005) 
 
 

10/1 Analyzing Instructional 
Tasks to Improve 
Instruction 

Instructor-led workshop on analyzing 
the rhetorical demands of assignments 
and prompts 
 

Read Chapters 1, 3, and 4 of Gere, 
Christenbury, and Sassi (2005); 
Chapter 2 is highly recommended, 
especially if you are an undergraduate 
 
SUBMIT MIDTERM SELF-EVALUATION OF 
CLASS PARTICIPATION & PREPARATION 
TO BLACKBOARD 

10/8 Developing and Using 
Rubrics 

Instructor-led workshop on rubric 
development 

Read Chapters 7 and 8 of Wiggins & 
McTighe (2005) 
 
Read Wilson, M. (2007).  Why I won’t 
be using rubrics to respond to my 
students’ writing.  English Journal, 96 
(4), 62-67.  (ProQuest) 
 

 Bring in a rubric for an 
assignment that you or another 
teacher in your school 
developed  

10/15 Analyzing Patterns in 
Student Work to Improve 
Instruction 

Instructor-led workshop on analyzing 
patterns in student work 

Read at least TWO of the following : 
 

Bustle, L. (2004). The role of visual 
representation in the assessment of 
learning.  Journal of Adolescent & 
Adult Literacy, 47 (5) 416-424. 
(ProQuest) 
 
Fisher, D.  (2005).  The missing 
link : Standards, assessment, and 
instruction.  Voices from the Middle, 
13 (2), 8-11. (ProQuest) 
 
Frazier, C. H.  (1997).  The 
development of an authentic 
assessment instrument : The scored 
discussion.  English Journal, 86 (1), 
37-40.  (ProQuest) 
 
Krucli, T.  (2004).  Making 
assessment matter : Using the 
computer to create interactive 
feedback.  English Journal,  94 (1), 
47-52. 
 
Rowlands, K. D.  (2007).  Check it 
out !  Using checklists to support 
student learning.  English Journal, 
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96 (6), 61-66.  (ProQuest) 
 

 Bring a set of student work to 
analyze with classmates 

10/22 Promoting Students’ Self-
Evaluation 

In-class discussion of excerpts on 
student self evaluation from Clagett, F. 
(1995).  A measure of our success: 
From assignment to assessment in 
English language arts.  Portsmouth, 
NH: Heinemann, and Sipe, R. B.,  & 
Rosewarne, T.  (2006).  Purposeful 
writing.  Portsmouth, NH: Heinemann. 
 

Read Chapters 1-3 of Wormeli (2006)  
 
 

10/29 Designing Quizzes and 
Tests 
 

In-class discussion of excerpts on vocab 
quizzes from Allen , J. (1999).  Words, 
words, words: Teaching vocabulary in 
grades 4-12.  Portland, ME: Stenhouse. 
 
Instructor-led workshop on analyzing 
tests and quizzes for differentiated 
classrooms 

Read Chapter 6 of Wormeli (2006) 
 

 Bring in a quiz or test 
designed by you or another 
teacher in your school 

 

11/5 Assigning Grades  Peer review of drafts of assessment 
briefs 
 

Read Chapters 7-11 of Wormeli (2006) 
 

11/12 Preparing Students for 
Formal Assessment and 
Evaluation 

Sharing of highlights from assessment 
briefs  

SUBMIT ASSESSMENT BRIEF 

11/19 Developing and Using 
Classroom Portfolios 

Discussion of instructional implications 
for portfolios in K-12 settings 
 
 

Read Burch, B. (1997). Creating a two-
tiered portfolio rubric.  English 
Journal, 86 (1), 55-58.  (ProQuest) 
 
 

11/26 - Thanksgiving Break - 
12/3 
 

Portfolio Workshop Small-group peer reviews of portfolios SUBMIT FINAL SELF-EVALUATION OF 
CLASS PARTICIPATION &PREPARATION 
TO BLACKBOARD 

12/10 
 

Anticipating Professional 
Futures 

Mock employment interviews with 
volunteers, led by teachers from English 
Academy 
 
Exit portfolio reviews 

SUBMIT PORTFOLIOS AFTER IN-CLASS 
REVIEW 

 
Rewrites and Late Assignments 

 
If your work does not meet the “C” standard (e.g., minimal completion of assignment requirements), I will ask 
you to reconsider it and average your grades for your first and second drafts.  “B” work will address the 
assignment requirements in a satisfactory way and demonstrate a solid understanding of course concepts, 
while “A” work will be characterized by further attention to detail, thoroughness, nuance, and insight.  
Rewrites will not be accepted unless I specifically ask for them, although I will be happy to confer with you or 
examine drafts before assignments are due.  Late work will be evaluated according to the following schema: 

one week late: minus one half a letter grade; 
two weeks late: minus one full letter grade; 
more then two weeks late: minus one and a half letter grades. 
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Academic Accommodations for Students with Disabilities 
Students who are in need of disability-related academic accommodations must register with the Office of 
Disability Services (ODS), 804 University Avenue, Room 309, 315-443-4498. Students with authorized 
disability-related accommodations should provide a current Accommodation Authorization Letter from ODS 
to the instructor and review those accommodations with the instructor. Accommodations, such as exam 
administration, are not provided retroactively; therefore, planning for accommodations as early as possible is 
necessary. For more information, see Office of Disability Services, http://disabilityservices.syr.edu. Regardless 
of whether you have been formally identified with a disability, please let me know if there is any way I might 
better support your learning in the course. 
 

Academic Integrity Policy 
 

The following material comes from the Syracuse University Student Handbook (an online version of the 
Handbook with additional explanations of academic integrity and examples of how it may be violated can be 
found at http://students.syr.edu/handbook/):  

At Syracuse University, academic integrity is expected of every community member in all endeavors. 
Academic integrity includes a commitment to the values of honesty, trustworthiness, fairness, and respect. 
These values are essential to the overall success of an academic society.  In addition, each member of the 
university community has a right to expect the highest standards of academic integrity from all other 
community members.  Academic integrity is violated by any dishonest act which is committed in an 
academic context including, but not limited, to the following: 

Use of Sources   Plagiarism is the use of someone else's language, ideas, information, or original material 
without acknowledging the source.  Examples of plagiarism:  (1) Paper is downloaded from an Internet 
source and/or obtained from a paper mill; (2) paper contains part or all of the writings of another person 
(including another student), copied without citation; (3) paper contains passages that were cut and pasted 
from an Internet source, without citation.    

Course Work and Research   (1) The use or attempted use of unauthorized aids in examinations or other 
academic exercises submitted for evaluation; (2) fabrication, falsification, or misrepresentation of data, 
results, sources for papers or reports; in clinical practice, as in reporting experiments, measurements, 
statistical analyses, tests, or other studies never performed; manipulating or altering data or other 
manifestations of research to achieve a desired result; selective reporting, including the deliberate 
suppression of conflicting or unwanted data; (3) copying from another student's work; (4) actions that 
destroy or alter the work of another student; (5) unauthorized cooperation in completing assignments or 
examinations; (6) submission of the same written work in more than one course without prior written 
approval from both instructors.  

The culture of K-12 education in the United States encourages teachers to share materials with each other and 
to adopt and adapt commercially published materials for their particular teaching contexts.  It may be quite 
appropriate, therefore, for you to use in your coursework or field placements activities, handouts, and/or lesson 
plans that you obtained from a mentor teacher, found on the Internet, or developed with another student 
teacher.  At the same time, units, lesson plans, and curriculum materials are products used in many School of 
Education courses, including this one, to gauge your individual mastery of concepts and skills central to your 
success in the profession.  Consequently, you are expected to cite sources, including personal communication 
or professional development workshops, for any material in those assignments that you did not create on your 
own.  Please see me if you have questions about how to do this accurately. 
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Appendix A 
 

Self-Evaluation of Attendance, Preparation, and Participation 
 
Student Name ___________________________________________________ 
 

Check one:  ____ Midterm ____ Final 
 
Note: The more specific you can be in your self-evaluation, the more likely I will be to see your point of view if 
our assessments diverge.  Feel free to use an additional sheet if you need more space.  
 
1. Provide a letter grade for, then discuss, your attendance in the course.  Address tardiness as well as 

absences if they are relevant.   
 
 
 
 
 
 

_____ 
 
2. Provide a letter grade for, then discuss, your preparation for the course (e.g., completion of readings, 

contribution of artifacts for discussion, etc.).  
 
 
 
 
 
 
 

_____ 
 
3. Provide a letter grade for, then discuss, your participation in class.  In what ways have you contributed to 

your own learning?  In what ways have you contributed to others’ learning?   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

_____ 
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4. If this is a midterm evaluation, discuss your specific plans for improving your performance over the 

remainder of the semester in the areas of attendance, preparation, and participation.  If this is a final 
evaluation, discuss what you have learned about promoting and evaluating student participation and 
preparation from the experience of evaluating your own. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Overall grade ___________________ 
 
 
 
 
Instructor comments: 
 
 
 



SED 415-615, Fall 2008, p. 9 

Appendix B 
 

Evaluation Form for Blackboard Contributions 
 

Student Name:         Date:  
 

Criteria C-F/Minimal B/Good A/Excellent 
Consistency of 
Participation 
(30%) 

• Averaged fewer than 
two posts per week 
and/or posted them 
with significant 
inconsistency 

• Averaged two posts 
per week (n = 22), 
with a couple of 
weeks of  “catch-up” 

• Averaged two posts per 
week, with consistency 
(n = 22) 

Contributions to 
Learning 
Community 
(30%) 

• Paid disproportionate 
attention to either self-
initiated posts or 
responses (or omitted 
one category) 

• Responded to posts 
from the same one or 
two members of the 
community only 

• Submitted both self-
initiated posts and 
responses, though 
slightly more 
emphasis may have 
been placed on one 
category than the 
other:  

• Responded to posts 
from a few different 
members of the 
community 

• Balanced attention to 
both self-initiated posts 
and responses over time 

• Responded to posts 
from numerous 
members of the 
community 

Connection 
Making (20%) 

• Made few or no 
connections between 
seminar readings/ 
activities and 
placement or 
placement and future 
teaching 

• Made regular 
connections between 
seminar readings/ 
activities and 
placement as well as 
between placement 
and future teaching, 
though slightly more 
emphasis may have 
been placed on one 
category than the 
other 

• Made regular, explicit, 
and insightful 
connections between 
seminar readings/ 
activities and placement 
as well as between 
placement and your 
future teaching 

Quality of 
Writing (20%) 

• Submitted posts that 
were perfunctory in 
tone and/or lacked 
detail 

• Submitted posts that 
included personal 
voice and details 

• Submitted posts that 
included distinctive 
personal voice and 
telling details  

 
 

Total Number of Points  =  _____ of 100 
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Appendix C 
 

ASSESSING  STUDENTS’ LEARNING DURING STUDENT TEACHING 
 
During your practicum, you must create a brief which presents evidence of your ability to use appropriate 
assessment procedures effectively in classroom teaching.  To complete this assignment, select a unit that you 
will be teaching during your practicum. Examine the New York state performance indicators for English 
language arts for the grade level at which you’re teaching, and select one that will be addressed within this 
unit.  Perform the following tasks in relation to that unit or set of related lessons (minimum of three), then 
write an assessment brief describing your approach to them, accompanied by relevant artifacts and annotations 
of those artifacts.  
 

1. Pre-Instruction Assessment.  One of the main purposes of pre-instruction assessment is to 
acquire information that will guide the planning and delivery of instruction. Another purpose of 
pre-instruction assessment is to provide a baseline of information that can be compared to post-
instruction assessment to identify what students have or have not learned from instruction. Your 
task is to engage in pre-instruction assessment to address these two purposes. 
 
Some questions which might guide pre-instruction assessment are: 

 
a. What do students know about what I’m planning to teach them?  
b. To what extent do students have the requisite skills and knowledge to learn what I 

plan to teach? 
c. What special interests, skills, and needs do students have that might be related to what 

I plan to teach? 
 

A substantial pre-instructional assessment would address all of the above questions.  You need not 
address all of the concepts and skills you intend to teach, but you should choose important key 
concepts and skills which are to be targeted in your instruction. Pre-instruction assessment data 
should provide information representative of all students who will receive instruction and should 
assess students’ knowledge of specific concepts and skills related to the target instruction. 
Remember that you might be able to develop insights from systematically-gathered data from 
students’ performance or products in a previous unit, rather than designing a separate pre-
assessment related to your proposed new content. 
 
To summarize this part of the Assessment Brief, describe: (a) the pre-instruction assessment tasks 
and procedures you used, (b) the alternative assessment procedures you considered and why you 
chose particular procedures or methods you used, (c) the information (data) you acquired from 
those assessment tasks, and (d) how you used that information to plan for instruction and address 
specific students’ needs. Keep in mind that you will want to design your approach to pre-
assessment so that you can later compare some of the pre-instruction assessment results with post-
instruction assessment results to indicate what students learned or did not learn from the 
instruction.  

 
2. Assessment during Instruction.  During instruction, you will interact with students to find out 

what they are thinking and how well they understand the target concepts and skills. This is 
sometimes called formative assessment. These checks on student understanding provide 
information for adapting instruction to best address the needs of the class and the needs of 
particular individual students. In other words, you continually check on student understanding in 
order to determine how to proceed in the lesson, the series of lessons, or with individual students. 
You will use data on students’ understanding of key concepts and skills to identify specific 
students’ needs and to determine how to adapt instructional plans. 
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To summarize this part of the Assessment Brief, describe: (a) at least two important instances of 
within-lesson changes that you made based on student responses to your questions and/or quick 
response tasks, and (b) at least one key instance of between-lesson changes which you made based 
on the information from formative assessment of all students receiving instruction. Also, describe 
how you used information from the formative assessment to address the learning needs of a 
minimum of three specific students whom you perceive as having different learning profiles.  

 
3. Post-Instruction Assessment. While post-instruction assessment might immediately follow the 

introduction of a new concept or skill within a specific lesson, post-instruction assessment here 
refers to summative assessment which follows the instruction offered in a unit or a set of related 
lessons. This assessment will provide a snapshot of what the students have learned from the unit of 
instruction or series of related lessons. It will give some indications of possible areas of instruction 
which might be improved and of the difficulties some students had in coming to an understanding.  

 
To summarize this part of the Assessment Brief, present artifacts and data to support your 
answers to the following set of questions:  

 
a.  What were your reasons for selecting the form of assessment you used for post-

instruction assessment?  Describe the alternative forms of assessment you considered 
for post-instruction assessment and explain why you chose the form or forms you used. 

 
b.  What have the students learned and not learned from the instruction? Clear and 

convincing evidence of student learning is presented here, with particular reference to 
your three target students.  A comparison of pre-instruction and post-instruction 
performance can present clear evidence that the instruction has had an impact on student 
learning and development in the concept, skill, or understanding you set out to teach. 
Remember that it is unrealistic to expect that all students will show equal and complete 
understanding of the targeted concepts or skills. Identify understandings and/or skills 
which were not well demonstrated. Attempt to explain why these understanding and/or 
skills were not well demonstrated. Reasons might refer to instruction, assessment forms 
and procedures, and/or students’ characteristics. 

 
c.   How might instruction be changed to improve student understanding and skills? In other 

words, if you taught the topic or unit again, what would you do differently as a 
consequence of the assessment results?  

 
d.   How might assessment methods be adjusted to gain a more accurate, fair, and authentic 

picture of student understanding and skills? Analyze the assessment methods you used 
and identify some weakness in those methods. Then, describe any changes that should 
be made to make assessments more accurate, fair, and authentic. In your analysis you 
might ask yourself the following questions:  Did instruction adequately prepare students 
for the assessment tasks (alignment between instruction and assessment)? Were students 
given opportunity during instruction to practice and receive feedback on tasks similar to 
those used in assessment? When students were asked to apply their understanding to 
novel or new situations used in assessments, were those applications reasonable 
extensions of their understanding (reasonable level of transfer)? Was the level of 
knowledge (comprehension, application, explanation, problem solving) assessed similar 
to the level of knowledge targeted in the instruction (e.g., was instruction focused on 
application and the test focused on terminology)?  Did students understand the 
vocabulary, syntax, visual representations, and instructions used in the assessment tasks 
or items?  
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Appendix D 
 

Evaluation Form for Assessment Briefs 
 
Student Name:         Date:  
 
 C-F/Minimal - Inadequate, 

depending on quality  
B/Good  A/Excellent 

Analysis of Multiple 
Sources of Data (20%) 
 
(SOE 4.1) 

Project demonstrates 
insufficient skill in 
combining and analyzing 
data from different forms of 
assessment, to assess the 
learning of individuals and 
groups of learners 
 
 
 

Project demonstrates skill in 
combining and analyzing 
data from different forms of 
assessment, to assess the 
learning of individuals and 
groups of learners 

Project demonstrates a high 
level of skill in combining and 
analyzing data from different 
forms of assessment, to assess 
the learning of individuals and 
groups of learners 

Assessment-Driven 
Instruction (20%) 
 
(SOE 4.2) 
 

Project demonstrates 
insufficient ability to adjust 
instructional plans and 
objectives for individuals 
and groups of students 
before, during, and after 
instruction, in light of 
assessments of their learning 
 
 
 

Project demonstrates ability 
to adjust instructional plans 
and objectives for individuals 
and groups of students 
before, during, and after 
instruction, in light of 
assessments of their learning 

Project demonstrates a high 
level of ability to adjust 
instructional plans and 
objectives for individuals and 
groups of students before, 
during, and after instruction, 
in light of assessments of their 
learning 

Assessment Responsive to 
Learner Differences (20%) 
 
(SOE 4.3) 
 
 

Project demonstrates 
insufficient ability to use 
assessment data to evaluate 
the learning of students with 
different needs and abilities, 
including (where 
appropriate) the ability to 
work with specialists, aides, 
parents, and other teachers 
 
 
 

Project demonstrates ability 
to use assessment data to 
evaluate the learning of 
students with different needs 
and abilities, including 
(where appropriate) the 
ability to work with 
specialists, aides, parents, 
and other teachers 

Project demonstrates a high 
level of ability to use 
assessment data to evaluate 
the learning of students with 
different needs and abilities, 
including (where appropriate) 
the ability to work with 
specialists, aides, parents, and 
other teachers 

Research-Based 
Approaches to Assessment 
(15%) 
 
(SOE 4.4) 
 

Project demonstrates 
insufficient ability to 
develop assessment 
approaches of one’s own, in 
light of research-based 
principles and personal 
experience 
 
 
 
Project includes references 
and citations to fewer than 4 
sources from theory, 
research, and/or practical 
literature for teachers 

Project demonstrates ability 
to develop assessment 
approaches of one’s own, in 
light of research-based 
principles and personal 
experience  
 
 
 
 
Project includes references 
and citations to at least 4 
sources from theory, 
research, and/or practical 
literature for teachers 

Project demonstrates a high 
level of ability to develop 
assessment approaches of 
one’s own, in light of 
research-based principles and 
personal experience 
 
 
 
 
Project includes well-
contextualized, nuanced 
references and citations to at 
least 6 sources from theory, 
research, and/or practical 
literature for teachers 
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Writing/Editing (15%) 

 

Project is poorly organized 
and provides minimal detail 
about decision-making in 
assessment-teaching cycle of 
fewer than 3 lessons 
 
 
Written brief is not 
accompanied by relevant 
artifacts from before, during, 
& after instruction or these 
artifacts are poorly explained 
 
 
Project includes numerous 
errors, distracting from the 
writer’s message 
 

Project is logically organized 
and provides adequate detail 
about decision-making in 
assessment-teaching cycle of 
at least 3 lessons 
 
 
Written brief is accompanied 
by relevant, clearly-explained 
artifacts from before, during, 
and after instruction 
 
 
 
Project includes a few errors, 
but they do not distract from 
the writer’s message 
 

Project is well-organized and 
provides exceptional detail 
about decision-making in 
assessment-teaching cycle of 
three lessons or more 
 
 
Written brief is accompanied 
by a rich, well-annotated 
sampling of relevant artifacts 
from before, during, and after 
instruction 
 
 
Project includes no or very 
few errors 

 
Total Number of Points  =  _____ of 100 
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Appendix E  
S y r a c u s e  U n i v e r s i t y  

Portfolio Assessment Rubric 
Please print: Reviewer’s name:  
 
Candidate’s name:                                                                              Date: 
 
Program: ENGLISH EDUCATION Stage: EXIT 
   
Please assess the candidate’s portfolio on each proficiency using the following scale: 
 
The candidate provides:                     
4 = Evidence of performance that exceeds expectations for a candidate at this stage of his/her program 
3 = Evidence that meets expectations for a candidate at this stage of his/her program 
2 = Evidence that demonstrates potential for success, but does not yet meet expectations for a candidate at this stage of his/her program. 
1 = Little or no evidence relevant to this proficiency; what evidence exists indicates minimal accomplishment and the need for substantial further work. 

 

PROFICIENCIES:    THE TEACHER CANDIDATE … RATING  EVIDENCE  

Proficiency 1. Critical Reflection and Explanation of Practice.  
 Demonstrates the ability to reflect critically on his/her own teaching 

practice and professional development (1.1) 
 Reflections include an awareness of teacher-researcher models of classroom inquiry 

to inform own study and teaching (NCTE 3.7.2) 

 Demonstrates systematic analysis and critical reflection on student 
learning in his/her classroom and ability to anticipate, plan, and adapt 
lessons accordingly (1.2) 

 Explains practice in ways that are grounded in current theory and 
research and reflect systematic analysis of and critical reflection on 
his/her own students' learning (1.4) 
 Explanations include attention to literary theory/criticism, cognitive and social 

learning theory, and empirical research in English education and related fields (NCTE 
3.5.4) 

 Explains practice in ways that are grounded in his/her own philosophy 
and theory of teaching & learning (1.5) 

  

Proficiency 3. Inclusive and Culturally Responsive Pedagogy 
 Demonstrates an increasing variety of instructional approaches, and the 

ability to select and apply combinations of those approaches that are 
most appropriate given particular learners and contexts (3.2)  
 Instructional approaches engage students in learning experiences that emphasize 

varied purposes and uses for language (NCTE 4.7)   
 Instructional approaches engage students in considering the influence of language and 

visual images on their thinking (NCTE 3.2.1) 

 Instructional approaches engage students in making meaning of texts through personal 
response (NCTE 4.8) 

 Demonstrates effective use of instructional or assistive technology to 
actively engage all learners and serve the instructional needs of the 
school, and documents the learning that results from such use (3.3) 

 Instruction engages students in critical analysis of different media and 
communications technologies (NCTE 4.6) 

 Instruction involves students in creating and critiquing their own print texts (NCTE 
3.2.5) 

 Demonstrates knowledge of and skills in using approaches that sustain 
classroom environments in which all students respect each other, take 
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responsibility and hold high expectations for their own learning, and 
cooperate in support of each other's learning (3.4) 

Proficiency 4. Assessment of Student Learning 
 Demonstrates ability to adjust plans and objectives for individuals and 

groups of students before, during, and after instruction, in light of his/her 
assessments of their learning (4.2) 

 Demonstrates ability to work with others, such as specialists, aides, 
parents, and other teachers, to evaluate the learning and needs of students 
who require special adaptations or other attention (4.3)  

 Demonstrates ability to develop assessment approaches of his/her own, in 
light of research-based principles and his/her own experience (4.4) 

  

Proficiency 5. Professional Conduct and Collaboration 
 Demonstrates ability to work collaboratively and respectfully with 

colleagues, adjusting plans to reflect and support those of his/her mentor 
teacher where necessary (5.1) 

 Demonstrates ability to work collaboratively and respectfully with 
parents and caregivers, and contribute to the work of the school as a 
whole (5.2) 

 Demonstrates ability to advocate effectively and respectfully for the 
needs of his/her students, as he/she understands them (5.3) 

 Demonstrates ability to provide leadership for other adults, in support of 
their own development and student learning (5.4) 

  

 
ADDITIONAL COMMENTS 

Comments on candidate’s overall professional development (use additional space, as necessary):  

 

 

 

 

Suggestions for revision/improvement of the portfolio and its presentation: (use additional space, as necessary):  

 

 

 

 

 

(Revised 8-30-06) 
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Appendix F 
 

Grading Form for Professional Portfolios 
 

Student Name:         Date:  
 
 C-F/Minimal - Inadequate, 

depending on quality  
B/Good  A/Excellent 

Alignment of Beliefs and 
Practices, and Research 
Support (20%) 

Some beliefs and practices 
are consistent with each 
other, but others may be in 
conflict with each other 
and/or with the theory and 
research used to support 
them (<15) 

 
 

Beliefs and practices are 
clearly articulated, consistent 
with each other, and 
consistent with the theory 
and research used to support 
them (16-18)  

Beliefs and practices are 
eloquently articulated, well-
integrated with each other, and 
well-bolstered by the theory 
and research used to support 
them (19-20) 

Organization (20%) All required components are 
included (introductory essay, 
artifacts, entry slips, and 
references), but the 
organizational structure may 
lack sophistication (<15) 

All required components are 
included (introductory essay, 
artifacts, entry slips, and 
references), and the overall 
project is organized in a 
reader-friendly, easy-to-
navigate format (16-18) 

 

All required components are 
included (introductory essay, 
artifacts, entry slips, and 
references), and the overall 
project is organized in a 
reader-friendly, easy-to-
navigate format that allows 
connections to be made across 
the proficiencies (19-20) 
 
 
 

Demonstration of Skills 
and Knowledge Related to 
Proficiencies (40%) 
 
 

Portfolio received a rating of 
less than 3 on one or more of 
the proficiencies assessed at 
this decision point 
(depending on the severity of 
the deficiency, students may 
be asked to revise until they 
meet the standard) (<31) 
 
 
 

Portfolio received an overall 
rating of 3 on all four 
proficiencies assessed at this 
decision point (32-36) 

Portfolio received an overall 
rating of 4 on two or more 
proficiencies and 3 on the 
other two assessed at this 
decision point (38-40) 

Writing/Editing (20%) 
 

Some or all components of 
the project lack clarity, 
provide minimal detail, 
and/or include numerous 
errors, distracting from the 
writer’s message (<15) 

 
 
 

All portions of the portfolio 
are clearly written, developed 
with adequate detail, and 
include only minor errors that 
do not distract from the 
writer’s message (16-18) 
 

All portions of the portfolio 
are elegantly written, well-
developed with details and 
include no or very few errors 
(19-20) 
 

 
Total Number of Points  =  _____ of 100 

 
 


