
Methods Day 7 Plan: 1/28/09 (Wednesday)  
 

 
1/28 W Teaching for diversity in ELA 

 What sociocultural factors influence how 
individuals read, write, and communicate 

 How do I create a classroom that is just and 
equitable for all learners? 

 

 Revisit Onosko & Jorgenson, “Unit and 
Lesson Planning in the Inclusive Classroom” 
from RED 326/625 (Blackboard) 

 Read Biklen, D., & Burke, J.  (2006).  
Presuming competence.  Excellence & Equity 
in Education, 39 (2), 166-175.  
(Informaworld) 

 
 
 To do/bring: 

 
       Pocket Poems and Reflection on a Gift of Watermelon Pickle 
___ color-coded copy of the 9th grade ELA standards:  reading/writing/speaking/listening  (Kelly has) 
___ hard copy of Jorgensen chapter for reference (Kelly has) 
        One copy of student reflection letter (annotated) (Bryan has) 
___ 11 copies of the unit overview for mock unit (Bryan makes) 
___ browsing guide notes to give back (Kelly has) 
___ 3 copies of instructions for thinkpiece groups (attached—Kelly makes) 

 
Lesson Plan: 
 
Open with a sampling of selections from Paul Janeczko’s Pocket Poems:  
 

“Pocket Poems,” by Ted Kooser 
“Whom Do You Visualize as Your Reader” by Linda Pastan 
“House of Readers” by Jim Wayne Miller 

 
and make these points: 
 

• A unit on poetry can do more than just teach new content; it can create community, too.  How 
might we contribute to creating a larger literate school culture if we sponsored an activity that led 
everyone to keep their favorite poem in their pockets for a week, and share them on demand?  
What standard would that meet (do we even care)? 

• Similarly, what would happen if we asked every kid in our class to write a poem FOR someone 
else whom they cared about, and to make that poem a present? 

• Paul Janeczko’s student from his middle school English class still had his poetry anthology when I 
taught him in a children’s lit class as a college student; these culminating projects can MATTER 
to kids 

 
Say that we know that it’s tough to discuss the specific workings of a unit plan in a vacuum, without a 
specific group of students in mind, and without a sense of the parameters in play.  To make things more 
concrete for them, we decided it made sense for Bryan, who’s done a lot of teaching of poetry to share 
some artifacts from his own teaching and to use them as touchstones for the rest of our discussion today 
(9:30-9:40 for poems, explanation, and this lead-in) 
 
Bryan:  show student reflection (annotated) on the overhead.  explain that this is a senior writer’s reflection 
and that she was a self-proclaimed writer.  She was also a student who chose to achieve in school.  Explain 
that this was an introductory letter of a “Poetry Anthology” expected of the senior class, and that a 9th grade 
class would need more introductory work.  (I wanted to read that students communicated as writers, 
thought about the way they expressed themselves in poetry, and could demonstrate a variety of poetic 
forms, including several traditional forms of poetry:  sestinas, rondeaus, villanelles, etc. ) 
 
A 9th grade set of goals would be different. 
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Comment: I like this a lot.  I have two possible 
critiques, however: 1) you’ve got a lot of “kinds” of 
poetry that seem to have labels specific to YOUR 
classroom (what’s a doodle poem, for instance?) and 
may not communicate with this group without 
considerable explanation.  Can we cut those back, or 
substitute a couple of them with phrases that might 
be more self-explanatory (for instance, I love the 
idea of asking 9th graders to write a poem inspired by 
an image or a poem of direct address)?  Also, I 
wonder if we might add some piece to the unit 
givens that gets at performance of a poem?  The 
standards actually provide some room for that, and it 
would broaden the scope of what’s here (pretty 
reading and writing driven, aside from the old 
chestnut of class discussion, no?) 

Comment: I don’t want to enable the lateness 
further, but it does seem like we might do well with 
a 5 minute intro that doesn’t cerate problems if 
they’re not clued in yet to it? 

Comment: I think this is some of the best of what 
we have to offer for this class, so I’ve moved it up.  
I’m less optimistic about what those open-ended 
questions would yield with this group, given their 
response to our definition of poetry prompt the other 
day 



 
When teaching 9th grade, I wanted students to: 
 
*learn to play with words 
*learn to use dictionaries/thesauri as a writer’s friend. 
*experiment and doodle with words 
*learn to care about the choices they made about reading poetry and choices they made about writing 
poetry 
*read a variety of poetic texts and recognize that there are numerous collections of poetry and styles that 
poets choose to write with. 
*appreciate the sound of poetry (when read out loud) 
*begin to understand how punctuation is used by poets (or no, ie. ee cummings) 
*understand how rhyme, rhythm, word choice, alliteration, etc. helps the way a poem is heard and 
understood. 
*see that a blank page is actually a canvas 
*gain a beginning understanding of the subjects a poet chooses 
*think about originality 
 
How would I teach this, then? 
 
show an outline of the 9th grade unit (brief) attached.  Explain how I’d use this outline to structure the 
lessons provided that led to the anthology and test.  Explain that the class participation came from how well 
students worked with the lessons that led to the anthology and test, but that my daily lessons were 
deliberate in getting my students able to perform with a culminating project for the unit.  (9:40-10:00; take 
some questions if they have them, but not too many?) 
 
Put our list of overarching goals from last class back up on the screen (see attached) and ask them to talk to 
a partner for three minutes about the two that they think are best addressed by Bryan’s conceptualization of 
this unit and one that they think is the “farthest” off; make some notes about what they say (10:00-10:10, 
for both brainstorming and sharing) 
 
Then, show them on document camera my color-coded performance indicators for general references to 
poetry and say that no single unit can address all of those indicators, so we need to MAKE CHOICES; one 
way to do this is to generate a list of our non-negotiables, as we did; another way is to generate an Essential 
Question, as Bryan did and as Onosko and Jorgensen recommend; then have them convene in their 
thinkpiece trios to  
 

1) re-examine the poetry-implicated performance indicators and identify which of them are likely to 
be most squarely addressed by the unit as Bryan has sketched it out in broad strokes  

2) brainstorm additional instructional ideas for the beginning, middle, and end of the unit that align 
with your overall goals and will help prepare students to do a good job on the culminating project 

3) share ideas about specific poems you noted during the browse last class that would fit best within 
Bryan’s conceptualization of the unit, including why you would choose them and whether they 
might work best at the beginning, middle, or end of the unit (10:10-10:15 to explain directions and 
expectations and read “Short Note” quickly) 

 
Here’s a model of what I’m thinking: 
 
Poem Author Source Explanation 
“A Short Note to My 
Very Critical and Well-
Beloved Friends and 
Comrades” 

June Jordan Reflections on a Gift of 
Watermelon Pickle (p. 
156) 

Models 1) intentional 
repetition for emphasis 
(“Then they said I was 
too”) 2) inclusion of 
dialogue in a poem, and 
3) how to turn a poem 
on its head, and 4) how 
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Comment: This seems like a way we can 
acknowledge that work and then move on from it 

Comment: I, too, wanted to get back to the poems 
they browsed, but I’d rather do it in the context of a 
shared unit framework than lots of different ones 
they have to create on the spot 



to write a long title that 
works. 
 
Could be a good one to 
model how to write 
about a poem in a 
writer’s notebook, 
especially if I create my 
own poem that has some 
of these characteristics. 
 
Probably better for the 
middle of the unit, when 
kids can still use it as a 
model, but when they’ve 
had some experience 
reading and talking 
about poetry, as it’s got 
quite a bit going on. 

 
 
Time for them to work, while we circulate (10:15-10:40) 
 
Time to share items, which we can note at the bottom of Bryan’s handout, for easy posting (10:40-10:55) 
 
Then, raise this scenario for their consideration: 
 

Imagine that you are going to teach the 9th grade unit outlined broadly in the way that Bryan has 
laid it out, using the key NYS standards we’ve considered, and with Lisa and Chris from the 
Onosko & Jorgensen reading in your class.  Brainstorm ideas around these two questions: 
 
What aspects of the unit as it is laid out for EVERYONE would work well for this student?  What 
ACCOMMODATIONS and ADAPTATIONS might you need to make to a) the culminating project 
and/or b) the instruction that precedes it to address that student’s needs?   

 
Model ideas that we have for Lisa, the nonverbal student  (10:55-11:00) 
 
Then give them time in their thinkpiece groups to brainstorm more ideas for Chris (11:00-11:10), which 
they can then share for large-group consideration (11:10-11:20) 
 
Announcements/housekeeping (11:20-11:30): 
 

• Group-authored surveys are due in the whole-class discussion board on BB by midnight tonight; 
responses from each individual, not groups, are due by midnight on Monday; remember to TAKE 
the survey as a learner and then provide feedback about the questions as well 

• You should also begin your field-based BB posts this week [show them expectations on screen]; 
say that there can be some overlap between what they write in their letters to us, due Friday, but 
that they a) may not feel comfortable sharing everything in that letter with their peers, and/or b) 
may want to write about something completely different than their unit plans for their peers’ 
consumption 

• Anything else that comes up 
 
1/30 F Teaching and assessing writing 

 What research-based approaches to 
instruction and assessment are consistent with 
my goals and purposes for teaching ELA? 

 Read Gallagher, chs 1-4 
 
UNIT PLAN: One- to two-page note to me 
about your conversations with your mentor 
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Comment: this is harder for them to do, and they 
need some scaffolding, I think, before we turn them 
loose—I still need to create the model but likely 
won’t get to it till tomorrow AM.  If you can do it 
sooner, go ahead.   

Comment: I think we’ve got to hit this harder than 
you did in your draft, to make sure they’re reading, 
help them process it, and ensure that issues of 
disability, including significant disability, are on the 
table from the beginning 



teacher related to your preliminary plans  
 



What might be some of our overarching learning goals for our 9th grade 
poetry unit? 

 
• That they become both creative and critical of what they read and 

write (Jason) 
• That they are exposed to different kinds of poetry,  so they can see for 

their own writing that they have choices about both form and topic 
(Sara) 

• That they become open to reading a variety of poetry and demonstrate 
willingness to explore poems outside of their immediate interest 
(Solange) 

• That they recognize that poetry can be relevant to their lives (Susan) 
• That they know how to find different kinds of poetry in the world and 

make connections (Susan) 
• That they understand that language can be figurative, that they can’t 

read everything at face value (Sara) 
• That they can explore interpretations and gain confidence in their own 

interpretations (Rhiannon) 



Instructions for Thinkpiece Groups 
 
You have 25 minutes to accomplish the following tasks (be ready to share 
highlights from your work in large group): 
 

a) Re-examine the New York State performance indicators for Grade 
9 that you already noted as poetry-related, then mark with a star 
which you think are likely to be best addressed by the unit that 
Bryan has sketched out in broad strokes  

b) Brainstorm additional instructional ideas (beyond what Bryan 
shares briefly) for the beginning, middle, and end of the unit that 
align with your overall goals and should help prepare students to 
do a good job on the culminating project 

c) Share ideas about specific poems or resources you noted during the 
browsing session that would fit best within Bryan’s 
conceptualization of the unit, including why you would choose 
them and whether they might work best at the beginning, middle, 
or end of the unit 

 
Here’s a model for c): 
 
Poem Author Source Explanation 
“A Short Note to My 
Very Critical and 
Well-Beloved Friends 
and Comrades” 

June Jordan Reflections on a 
Gift of Watermelon 
Pickle (p. 156) 

Models 1) intentional repetition for 
emphasis (“Then they said I was too”) 2) 
inclusion of dialogue in a poem, and 3) 
how to turn a poem on its head, and 4) 
how to write a long title that works. 
 
Could be a good one to model how to 
write about a poem in a writer’s notebook, 
especially if I create my own poem that 
has some of these characteristics. 
 
Probably better for the middle of the unit, 
when kids can still use it as a model, but 
when they’ve had some experience 
reading and talking about poetry, as it’s 
got quite a bit going on. 

 


