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  SED 413-613: Methods and Materials in Teaching English 
Spring 2009 

 
Dr. Kelly Chandler-Olcott 

200 Huntington Hall, Syracuse, NY 13244 
(315) 443-5183 (o); 727-6090 (cell); kpchandl@syr.edu 

Office hours by appt. 
 

Course Overview 
 
This course is intended to prepare you for your future career as an English teacher of grades 7-12 as well as for 
your more immediate experience in student teaching (the 6 weeks of half-days in your field site associated 
with your enrollment in EDU 508).  It is organized around the following four Essential Questions, with 
accompanying subquestions, to be explored over the course of the semester: 
 

I. Who am I as a reader, writer, and communicator?   
 What have my experiences been with English language arts instruction in school? 
 What kinds of reading, writing, and communicating are valued in the communities to which I 

belong?  
 How might my personal perspectives and experiences shape my future teaching of English 

language arts? 
 
II. Why teach English language arts? 

 What are my goals and purposes for teaching English language arts? 
 What are others’ goals and purposes for teaching English language arts, and how do they 

compare to mine? 
 How have people’s goals and purposes for English language arts changed over time?  How 

might they change in the future? 
 

III. What kind of pedagogy should I construct given my goals and purposes for English language arts? 
 What research-based approaches to instruction are consistent with my goals and purposes for 

teaching English language arts? 
 What research-based approaches to assessment and evaluation are consistent with my goals 

and purposes for teaching English language arts? 
 How do I link curriculum, instruction, and assessment in my pedagogy? 

 
IV. How does “best practice” in English language arts get constructed differently in different 

contexts? 
 What sociocultural factors influence how individuals read, write, and communicate?  
 How do I create a classroom that is just and equitable for all learners? 
 What strategies for reflection and self-evaluation can I use to refine my teaching of English 

language arts as my students and I change? 
 

Required Texts  
 
The following texts are required for the course: 

 
Beach, R.  (2006).  teachingmedialiteracy.com: A web-linked guide to resources and activities.  New 

York: Teachers College Press. 
 
Freedman, S. W., Simons, E. R., Kalnin, J. S., Casareno, A., & the M-CLASS Teams.  (1999).  Inside city 

schools: Investigating literacy in multicultural classrooms.  New York: Teachers College Press. 
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Gallagher, K.  (2006).  Teaching adolescent writers.  Portland, ME: Stenhouse. 
 
Smagorinsky, P.  (2008).  Teaching English by design: How to create and carry out instructional units.  

Portsmouth, NH: Heinemann. 
 
Wilhelm, J., Baker, T., & Dube, J. (2001).  Strategic reading: Guiding students to lifelong literacy, 6-12.  

Portsmouth, NH: Heinemann. 
 
Assorted articles accessible through the SU library databases (see Overview of Topics and Assignments 

for details) 
 

Course Requirements 
 
Your grade for SED 413-613 will be based on the following1:  
 

1. Attendance, preparation, and participation (15%).  In this course, you will be a member of a 
collaborative learning community.  I expect you to attend every class, to arrive on time, to come 
prepared, and to participate in the day’s activities with an open, inquisitive mind. Tardiness and 
absences will jeopardize your grade.  Please treat me as your principal and call me ahead of time if 
you will be unavoidably late or absent.  Class sessions will be varied and interactive, with many 
opportunities for students to learn from and with each other.  Regular features of the course will 
include in-class journal writing; simulations; response activities; read-alouds; and work time for major 
assignments, allowing for both peer and instructor feedback.  Each of you will lead a small-group 
discussion of a set of assigned readings during the second half of the course, and you will provide 
evidence of your preparation for and participation in those discussions (both as leaders and 
participants) to accompany your final self-evaluation for this category. As part of this component, you 
also need to: 

 
 Activate your syr.edu email account (if you have not done so already) so that you can use 

Blackboard, our online communication system 
 Sign up as a student member of the National Council of Teachers of English (information 

available at www.ncte.org) and subscribe to English Journal 
 Sign up for an Onondaga County Public Library card at any of the member branches. 

 
The form you will use to guide your self-evaluation appears in Appendix A.   

 
2. Thinkpieces (15%).  In order to process the readings for the course and engage in dialogues with your 

classmates and me about the issues they raise, you will complete what Graham and Hudson-Ross 
(1999) call “think pieces” in their book, Teacher/Mentor.  Think pieces for this course are single-
spaced, typewritten papers of no more than one page that respond to, question, and/or critique the 
readings and are subsequently shared with members of a small group.  Please bring 4 copies of your 
think pieces to each session that they are due, to share with your peers.  Your think pieces will be 
evaluated on the degree to which you do the following:  a) demonstrate your understanding of the 
reading, b) focus your response on one or two ideas per paper and develop them richly with detail, c) 
use a wide variety of reading and responding strategies (e.g., making personal connections, 
questioning ideas, critiquing the author, comparing ideas from one text to another, responding to 
quotations, etc.) across the set, and d) edit your work to conventional quality.  In addition to 
completing the readings assigned for each thinkpiece, graduate students will choose two occasions 
during the semester to read, write about, and discuss with their group mates an additional data-driven 

                                                         
1 Please note that student products may be used for course advertising, evaluation data, or other publications about course activities 
with student names removed to ensure confidentiality. 
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piece on the assigned topic (see Blackboard for suggestions).  The rubric that will be used to evaluate 
the complete set of thinkpieces is included in Appendix B. 

 
3. Unit plan (35%).  In order to provide you with practice with setting goals, sequencing instructional 

activities, creating and choosing materials, and evaluating student learning over an extended period of 
time, you will create a formal unit plan of 15 lessons for 40-minute classes or 8 lessons for 80-minute 
blocks.  It is designed to be shared with others and will therefore likely be more detailed than the daily 
plans you will use each day in the classroom.  You will design your unit with your placement in mind, 
although you should be aware that you may actually use only parts of it once you are in your field site 
due to changing schedules, your mentor teacher’s expectations, and/or your revised understandings of 
your students’ needs.  Your complete unit plan will have the following components:  

 
a) an introduction/rationale for the entire unit that discusses the context in which you envision 
implementing the unit, describes your focus, and shares your overall goals for student learning,  
b) an annotated list of texts and materials to be used in the unit,   
c) a description of your overall grading and evaluation scheme for the unit (you may want to 
create a handout on this that can be shared with students),  
d) daily lesson plans that include (at minimum) the following: rationale, learning objectives tied 
to New York state ELA standards, materials, procedures, considerations for meeting students’ 
diverse needs as learners, and tools and procedures for assessment/evaluation,  
e) copies of any handouts, PowerPoint slides, tests, overheads, etc.  

 
See Appendix C for the rubric adopted School-wide to evaluate unit plans and Appendix D for the 
form that will be used to convert scores on that rubric to a grade for the course. 

 
4. Development portfolio (35%).  Building on the entrance portfolio you constructed before entering 

candidacy, your development portfolio is intended to help you to reflect on and synthesize your 
learning to date from your coursework, field experiences, and additional readings (you will have the 
opportunity to revise the portfolio once more in the fall, as part of the seminar that accompanies your 
full-time student teaching experience).  This semester, your portfolio will be presented in small groups 
to an audience of peers, supervisors, and selected members of the English Academy.  It will have the 
following three parts:  

 
a) an introductory essay of 3 to 5 double-spaced pages that provides your personal response to 

the first three Essential Questions for the course (Who am I as a reader, writer, and 
communicator?  Why teach English language arts? and What kind of pedagogy do I construct 
given my goals and purposes for teaching English language arts?) Your essay should 
explicitly connect your perspectives on these questions to relevant theory, research, and 
professional literature, as well as preview key themes and organizational structures for the rest 
of the document. 

b) no more than 30 pages (each side is one page) of artifacts that demonstrate the key 
principles of your introductory essay and address the particular School of Education 
subproficiencies assessed at this decision point (see Appendix E for details on this). Each 
artifact must be accompanied by an entry slip that explains it, and citations must be provided 
for ideas, approaches, and quotations that you derive from readings, classes, professional 
development, and conferences. 

c) a complete list of references for all citations made in either the introductory essay or the 
entry slips explaining particular artifacts (this page does not count toward your 30 pages of 
artifacts). 

 
Graduate students’ portfolios should make specific reference to a minimum of 3 research reports 
drawing directly on empirical data and/or reviews of research read independently. These should be 
noted clearly in your list of references.  See Appendix E for the rubric, adopted School-wide, that will 
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be used to evaluate development portfolios and Appendix F for the form that will be used to convert 
scores on that rubric to a course grade. 

 
5. Friday brown-bag lunch discussions (0%; attendance at a minimumum of 2 discussions is required for 

graduate students).  Three times during the semester, you will be invited to read and discuss a research 
article on an important topic/issue in English language arts with me and your peers over lunch (1:00-
2:00PM). Please bring a sandwich with you; I’ll supply the drinks and dessert.  The schedule and 
assigned readings for these ungraded meetings are as follows: 

 
Date Reading 
3/6 Hull, G., & Katz, M.  (2006).  Crafting an agentive self: Case studies of digital storytelling.  

Research in the Teaching of English, 41 (1), 43-81.  (Blackboard) 
3/27 Albers, P. (2006).  Imagining the possibilities in multimodal curriculum design.  English 

Education, 38 (2), 75-101.  (ProQuest) 
4/17 Boyd, F., & Ikpeze, C.  (2007).  Navigating a literacy landscape: Teaching conceptual 

understanding with multiple text types.  Journal of Literacy Research, 39 (2), 217-248. 
(Informaworld) 

 
 

Overview of Topics and Assignments 
 

Date Day Topic(s) Readings/Assignments 
1/12  M Constructing identities as teachers of English language 

arts 
 What have my experiences been with English 

language arts instruction in school? 
 How might my personal perspectives and 

experiences shape my future teaching of 
English language arts? 

 Read Gaughan excerpt in class 
 

1/14    W Constructing identities as teachers of ELA 
 What are my goals and purposes for teaching 

ELA? 
 What are others’ goals and purposes for 

teaching ELA, and how do they compare to 
mine? 

 How have people’s goals and purposes for 
ELA changed over time?  How might they 
change in the future? 

 Read syllabus carefully and note questions  
 Read Finders, M., & Hynds, S.  (2003).  

English language arts from mid-century to 
the millennium.  In Literacy lessons: 
Teaching and learning with middle school 
students (pp. 22-47).  Upper Saddle River, 
NJ: Merrill.  (Blackboard) 

 Construct pie chart analyzing practice of an 
influential teacher in your life, using Finders 
& Hynds’s instructions and making brief 
notes about allocations 

1/16 F Getting started: Assessing students’ interests, strengths, 
and needs  

 What approaches to assessment and evaluation 
are consistent with my goals and purposes for 
teaching ELA? 

 What sociocultural factors influence how 
individuals read, write, and communicate? 

 Read Frey, N., & Fisher, D.  (2004).  Using 
graphic novels, anime, and the Internet in an 
urban high school.  English Journal, 93 (3), 
19-26.  (ProQuest) 

 Read at least two of the following:  
o Alvermann, D., & Hagood, M.  (2000).  

Fandom and critical media literacy.  
Journal of Adolescent & Adult 
Literacy, 43 (5), 436-447. (ProQuest) 

o Chandler-Olcott, K. & Mahar, D. 
(2003). Adolescents' anime-inspired 
"fanfictions": An exploration of 
multiliteracies. Journal of Adolescent 
& Adult Literacy, 46 (7), 556-66. 
(ProQuest) 

o Gunderson, L.  (2000).  Voices of the 
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teenage diaspora.  Journal of 
Adolescent & Adult Literacy, 43 (8), 
692-707.  (ProQuest) 

o Knobel, M.  (2001).  “I’m not a pencil 
man”: How one student challenges our 
notions of literacy failure in school.  
Journal of Adolescent & Adult 
Literacy, 44 (5), 404-415.  (ProQuest) 

o Mahiri, J., & Sablo, S.  (1996).  
Writing for their lives: The non-school 
literacy of California’s urban African 
American youth.  Journal of Negro 
Education, 65 (2), 164-191.  
(ProQuest) 

 
 Thinkpiece #1 due 

1/21 W Big-picture planning in English language arts: Deciding 
what to teach and how to assess it 

 What are others’ goals and purposes for 
teaching ELA, and how do they compare to 
mine? 

 Read Smagorinsky, preface, chs. 1, 2, and 4 
 

1/23 F Big-picture planning in English language arts: Deciding 
what to teach and how to assess it 

 What are others’ goals and purposes for 
teaching ELA, and how do they compare to 
mine? 

 Read Smagorinsky, chs. 5-7 
 Explore New York State English Language 

Arts curriculum online at www.nysed.gov 
 

1/26  M Teaching for diversity in ELA 
 What sociocultural factors influence how 

individuals read, write, and communicate 
 How do I create a classroom that is just and 

equitable for all learners? 

 Read Smagorinsky, ch. 8, 10, & 11 (use chs. 
12-14 as references as needed while planning 
your unit)  

 
 Thinkpiece #2 due 

1/28 W Teaching for diversity in ELA 
 What sociocultural factors influence how 

individuals read, write, and communicate 
 How do I create a classroom that is just and 

equitable for all learners? 
 

 Revisit Onosko & Jorgenson, “Unit and 
Lesson Planning in the Inclusive Classroom” 
from RED 326/625 (Blackboard) 

 Read Biklen, D., & Burke, J.  (2006).  
Presuming competence.  Excellence & Equity 
in Education, 39 (2), 166-175.  
(Informaworld) 

 
1/30 F Teaching and assessing writing 

 What research-based approaches to 
instruction and assessment are consistent with 
my goals and purposes for teaching ELA? 

 Read Gallagher, chs 1-4 
 
UNIT PLAN: One- to two-page note to me 
about your conversations with your mentor 
teacher related to your preliminary plans  

2/2 M Teaching and assessing writing 
 What research-based approaches to 

instruction and assessment are consistent with 
my goals and purposes for teaching ELA? 

 Read Gallagher, chs. 5-7 
 

 Thinkpiece #3 due 

2/4 W Teaching and assessing grammar and usage 
 What research-based approaches to 

instruction and assessment are consistent with 
my goals and purposes for teaching ELA? 

 
 

 Read position statement on grammar (1985), 
position statement on language study (1994), 
& some questions and answers on teaching 
grammar (2002), all at www.ncte.org 

 Read at least one article from March 2001 
issue of Voices from the Middle 

 Read at least one article from May 2006 issue 
of English Journal 

2/6 F Teaching and assessing reading/literature study 
 What research-based approaches to 

 Read Wilhelm, Baker, & Dube, chs. 1-2 
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instruction and assessment are consistent with 
my goals and purposes for teaching ELA? 

UNIT PLAN: Draft of your introduction, 
describing your school and classroom context, 
overall goals for student learning, and overall 
evaluation scheme 

2/9 M Teaching and assessing reading/literature study 
 What research-based approaches to 

instruction and assessment are consistent with 
my goals and purposes for teaching ELA? 

 Read Wilhelm, Baker, & Dube, chs. 3, 4 & 7 
 

 Thinkpiece #4 due 

2/11 W Teaching and assessing vocabulary and spelling 
 
 

 Read Chandler, K.  (2000).  What I wish I’d 
known about teaching spelling.  English 
Journal, 89 (6), 87-96.  (ProQuest) 

 Read at least one article from May 2000 issue 
of Voices from the Middle  

2/13 F Fostering and assessing classroom talk 
 What research-based approaches to 

instruction and assessment are consistent with 
my goals and purposes for teaching ELA? 

 Read Wilhelm, Baker, & Dube, ch. 5 
 Read Townsend, J. S.  (1998).  Silent voices: 

What happens to quiet students during class 
discussion?  English Journal, 87 (2), 72-81.  
(ProQuest) 

 
UNIT PLAN: Draft of an annotated list of texts 
(poems, articles, video clips, music, etc.) that 
you might be using for your unit plan, as well 
as a brief description of how you might use 
these materials (post to Blackboard) 

2/16 M Fostering and assessing classroom talk 
 What research-based approaches to 

instruction and assessment are consistent with 
my goals and purposes for teaching ELA? 

 Mayer, J.  (2007). Persuasive writing and the 
student-run symposium. English Journal, 96 
(4), 39-43.  (ProQuest) 

 Read Jewell, V. (2005).  Continuing the 
classroom community: Suggestions for using 
online discussion boards.  English Journal, 
94 (4), 83-88.  (ProQuest) 

 
 Thinkpiece #5 due 

 
 Submit your preliminary self-

evaluation of attendance, participation, 
and preparation to the File Exchange 
of Blackboard 

2/18 W Teaching digital and media literacies  
 What are others’ goals and purposes for 

teaching ELA, and how do they compare to 
mine? 

 How have people’s goals and purposes for 
ELA changed over time?  How might they 
change in the future? 

 Read Miller, L.  (2007).  Space to imagine: 
Digital storytelling.  In T. Newkirk & R. 
Kent (Eds.), Teaching the neglected R: 
Rethinking writing instruction in secondary 
schools (pp. 172-185).  Portsmouth., NH: 
Heinemann. (Blackboard) 

 Read Beach, chs. 1-2  
2/20 F Teaching digital and media literacies  

 What are others’ goals and purposes for 
teaching ELA, and how do they compare to 
mine? 

 How have people’s goals and purposes for 
ELA changed over time?  How might they 
change in the future? 

 Read Beach, ch. 4, plus one more chapter of 
your choice 

 
UNIT PLAN: Draft for in-class peer review  

2/27 F  UNIT PLAN: 2 hard copies of completed unit 
plans due to Huntington 200, along with 
completed feedback forms from your mentor 
and 2 peers; post electronic copy to File 
Exchange of Blackboard 
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Field Placement Meets: 2/23-4/9 

 
Date Day Topic(s) Readings/Assignments 
4/10 F Reflecting on field placements 

 What are others’ goals and purposes for 
teaching English language arts, and how do 
they compare to mine? 

 What sociocultural factors influence how 
individuals read, write, and communicate?  

 Read Dixon, C., Frank, C., & Green, J.  
(1999).  Classrooms as cultures: 
Understanding the constructed nature of life 
in classrooms.  Primary Voices, 7 (3), 4-9.  
(ProQuest) 

 
 Post two-page reflection in field 

discussion board on Blackboard about 
your student-teaching classroom in 
response to the questions in Figure 1 
of Dixon et al. 

4/13 M Considering sociocultural influences: Focus on 
language and dialect 

 What sociocultural factors influence how 
individuals read, write, and communicate 

 How do I create a classroom that is just and 
equitable for all learners? 

 
Student-led discussion #1 

 Read Fecho, R.  (2000). Critical inquiries 
into language in an urban classroom.  
Research in the Teaching of English, 34, 368-
394. (Blackboard) 

 Read at least one of the following: 
o DeStigter, T., Aranda, E., & Eddy, L.  

(1997).  The Tesoros literacy project: 
Treasuring students’ lives.  English 
Journal, 86 (6), 89-91.  (ProQuest) 

o Harper, C., & de Jong, E.  (2004).  
Misconceptions about teaching English-
language learners.  Journal of Adolescent 
& Adult Literacy, 48 (2), 152-163.  
(ProQuest) 

o Wheeler, R. (2005).  Code-switch to 
teach standard English.  English Journal, 
94 (5), 108-113.  (ProQuest) 

4/15 W Considering sociocultural influences: Focus on race and 
ethnicity 

 What sociocultural factors influence how 
individuals read, write, and communicate 

 How do I create a classroom that is just and 
equitable for all learners? 

 
Student-led discussion #2 

 Read Delpit, L.  (1998). What should 
teachers do?  Ebonics and culturally 
responsive instruction.  In T. Perry & L. 
Delpit (Eds.), The real Ebonics debate: 
Power, language, and the education of 
African-American children (pp. 17-26).  
(Blackboard) 

 Read at least one of the following: 
o Morrell, E., & Duncan-Andrade, J.  

(2002).  Promoting academic literacy 
with urban youth through engaging 
hip-hop culture.  English Journal, 91 
(6), 88-93. (ProQuest) 

o Sassi, K., & Thomas, E.  (2008).  
Walking the talk: Examining privilege 
and race in a ninth-grade classroom.  
English Journal, 97 (6), 25-31. 
(ProQuest) 

4/17 F Considering sociocultural influences: Focus on gender 
and sexuality 

 What sociocultural factors influence how 
individuals read, write, and communicate? 

 How do I create a classroom that is just and 
equitable for all learners? 

 
Student-led discussion #3 

 Read Ressler, P.  (2005).  Challenging 
normative sexual and gender identity beliefs 
through Romeo and Juliet. English Journal, 
95 (1), 52-58.  (ProQuest) 

 Read at least one of the following: 
o Smith, M., & Wilhelm, J.  (2004).  “I 

just like being good at it”: The 
importance of competence in the 
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literacy lives of young men.  Journal 
of Adolescent & Adult Literacy, 47 (6), 
454-462.  (ProQuest) 

o Williams, B.  (2006/2007).  Girl power 
in a digital world: Considering the 
complexity of gender, literacy, and 
technology.  Journal of Adolescent & 
Adult Literacy, 50 (4), 300-308.  
(ProQuest) 

4/20 M Considering sociocultural influences: Focus on social 
class 

 What sociocultural factors influence how 
individuals read, write, and communicate? 

 How do I create a classroom that is just and 
equitable for all learners? 

 
Student-led discussion #4 

 Read Foss, A.  (2002).  Peeling the onion: 
Teaching critical literacy with students of 
privilege.  Language Arts, 79 (5), 393-404. 
(ProQuest) 

 Read at least one of the following: 
o Hagemann, J.  (2001).  A bridge from 

home to school: Helping working class 
students acquire school literacy.  
English Journal, 90 (4) 74-82.  
(ProQuest) 

o Read Lewis, C.  (1998).  Literary 
interpretation as a social act.  Journal 
of Adolescent & Adult Literacy, 42 (3), 
168-178.  (ProQuest) 

4/22 W Becoming a teacher researcher and inquirer 
 What strategies for reflection and self-

evaluation can I use to refine my teaching of 
ELA as my students and I change? 

 
Student-led discussion #5 

 Read Freedman et al. (1999), chs. 1, 2, & 4 
 

 In-class portfolio workshop 
 Final self-evaluation of attendance, 

participation, and preparation due in 
File Exchange of Blackboard 

 
4/24 F Becoming a teacher researcher and inquirer 

 What strategies for reflection and self-
evaluation can I use to refine my teaching of 
ELA as my students and I change? 

 
 

 Read at least one chapter of your choice from 
Part III and at least one chapter from Part IV 
of Freedman et al. 

 
 Thinkpiece #6 due 
 

4/27 M Reflection and evaluation 
 What strategies for reflection and self-

evaluation can I use to refine my teaching of 
ELA as my students and I change? 

 
 Development portfolio review 
 

 
 

Evaluation Criteria 
 
If your work does not meet the “C” standard (e.g., minimal completion of assignment requirements), I will ask 
you to reconsider it and average your grades for your first and second drafts.  “B” work will address the 
assignment requirements in a satisfactory way and demonstrate a solid understanding of course concepts, 
while “A” work will be characterized by further attention to detail, thoroughness, nuance, and insight.  
Rewrites will not be accepted unless I specifically ask for them, although I will be happy to confer with you or 
examine drafts before assignments are due.  Late work will be evaluated according to the following schema: 

fewer than 24 hours late: minus 3 points 
24 to 48 hours late: minus 6 points 
more than 48 hours late: points deducted at instructor’s discretion, depending on severity 
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Academic Accommodations for Students with Disabilities 
Students who are in need of disability-related academic accommodations must register with the Office of 
Disability Services (ODS), 804 University Avenue, Room 309, 315-443-4498. Students with authorized 
disability-related accommodations should provide a current Accommodation Authorization Letter from ODS 
to the instructor and review those accommodations with the instructor. Accommodations, such as exam 
administration, are not provided retroactively; therefore, planning for accommodations as early as possible is 
necessary. For more information, see Office of Disability Services, http://disabilityservices.syr.edu. Please let 
me know if there is any way I might better support your learning in the course. 
 

Academic Integrity Policy 
 

The following material comes from the Syracuse University Student Handbook (an online version of the 
Handbook with additional explanations of academic integrity and examples of how it may be violated can be 
found at http://students.syr.edu/handbook/):  

At Syracuse University, academic integrity is expected of every community member in all endeavors. 
Academic integrity includes a commitment to the values of honesty, trustworthiness, fairness, and respect. 
These values are essential to the overall success of an academic society.  In addition, each member of the 
university community has a right to expect the highest standards of academic integrity from all other 
community members.  Academic integrity is violated by any dishonest act which is committed in an 
academic context including, but not limited, to the following: 

Use of Sources   Plagiarism is the use of someone else's language, ideas, information, or original material 
without acknowledging the source.  Examples of plagiarism:  (1) Paper is downloaded from an Internet 
source and/or obtained from a paper mill; (2) paper contains part or all of the writings of another person 
(including another student), copied without citation; (3) paper contains passages that were cut and pasted 
from an Internet source, without citation.    

Course Work and Research   (1) The use or attempted use of unauthorized aids in examinations or other 
academic exercises submitted for evaluation; (2) fabrication, falsification, or misrepresentation of data, 
results, sources for papers or reports; in clinical practice, as in reporting experiments, measurements, 
statistical analyses, tests, or other studies never performed; manipulating or altering data or other 
manifestations of research to achieve a desired result; selective reporting, including the deliberate 
suppression of conflicting or unwanted data; (3) copying from another student's work; (4) actions that 
destroy or alter the work of another student; (5) unauthorized cooperation in completing assignments or 
examinations; (6) submission of the same written work in more than one course without prior written 
approval from both instructors.  

The culture of K-12 education in the United States encourages teachers to share materials with each other and 
to adopt and adapt commercially published materials for their particular teaching contexts.  It may be quite 
appropriate, therefore, for you to use in your coursework or field placements activities, handouts, and/or lesson 
plans that you obtained from a mentor teacher, found on the Internet, or developed with another student 
teacher.  At the same time, units, lesson plans, and curriculum materials are products used in many School of 
Education courses, including this one, to gauge your individual mastery of concepts and skills central to your 
success in the profession.  Consequently, you are expected to cite sources, including personal communication 
or professional development workshops, for any material in those assignments that you did not create on your 
own.  Please see me if you have questions about how to do this accurately. 
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Appendix A: Self-Evaluation of Attendance, Preparation, and Participation 
 
Student Name ___________________________________________________ 
 

Check one:  ____ Midterm ____ Final 
 
Note: The more specific you can be in your self-evaluation, the more likely I will be to see your point of view if 
our assessments diverge.  Feel free to use an additional sheet if you need more space.  
 
1. Provide a letter grade for, then discuss, your attendance in the course.  Address tardiness as well as 

absences if they are relevant.   
 
 
 
 
 
 

_____ 
 
2. Provide a letter grade for, then discuss, your preparation for the course (e.g., completion of readings, 

contribution of artifacts for discussion, on-time sharing of assignment drafts, etc.).  
 
 
 
 
 
 
 

_____ 
 
3. Provide a letter grade for, then discuss, your participation in class.  In what ways have you contributed to 

your own learning?  In what ways have you contributed to others’ learning?   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

________ 
(turn over)
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4. If this is a midterm evaluation, discuss your specific plans for improving your performance over the 

remainder of the semester in the areas of attendance, preparation, and participation.  If this is a final 
evaluation, discuss what you have learned about promoting and evaluating student participation and 
preparation from the experience of evaluating your own. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Overall grade ___________________ 
 
 
 
 
Instructor comments: 
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 Appendix B: Evaluation Form for Thinkpieces 
 
Student Name:         Date:  
 
 C-F/Minimal - Inadequate, 

depending on quality 
 

B/Good 
 

 

A/Excellent 
 

Demonstrated 
Understanding of the 
Texts (25%) 

Thinkpieces demonstrate 
sketchy or global readings of 
the assigned texts 

Thinkpieces demonstrate 
accurate readings of the 
assigned texts but insights 
may lack nuance or subtlety 

Thinkpieces demonstrate 
careful, insightful readings of 
the assigned texts 
 
 
 
 
 
 
 

Focus and Topic 
Development (25%) 

Individual thinkpieces raise 
more than two key ideas or 
questions per paper, 
preventing a clear focus 
within the page limit 

Individual thinkpieces have a 
clear focus, raising one or 
two key ideas or questions 
per paper and developing 
them with details within the 
page limit 

Individual thinkpieces are 
tightly focused, raising no 
more than one or two ideas or 
questions per paper, 
developing those ideas with 
detail within the page limit, 
and making connections 
between at least two different 
thinkpieces in the set 
 
 
 
 
 
 

Range of Reading and 
Response Strategies 
(25%) 
 

Thinkpieces rely primarily 
on one or two reading/ 
response strategies across the 
set 

Thinkpieces demonstrate a 
range of print-based 
reading/response strategies 
across the set  

Thinkpieces demonstrate a 
wide range of reading/ 
response strategies, including 
at least one visual or 
nonverbal strategy within the 
set 
 
 
 
 
 
 

Clarity and Correctness 
(25%) 

Thinkpieces may suffer from 
occasional ambiguity and/or 
require additional editing  
 
 

Thinkpieces are clearly 
written and include only 
occasional minor errors that 
do not distract from the 
writer’s message  
 
 
 
 

Thinkpieces are elegantly 
written and include no or very 
few errors  

 
 

  Total Number of Points  =  _____ of 100 
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Appendix C: Evaluation Form for Unit Plans 
 

SED 413-613 Unit Plan Assessment Rubric  
Student’s name: Reviewer’s name:  
  
Program:     ENGLISH EDUCATION                   Date: 
  
  
Please assess the candidate’s unit plan on each subproficiency using the following scale: 
 
The candidate provides:                     
4 = Evidence of performance that exceeds expectations for a candidate at this stage of his/her program 
3 = Evidence that meets expectations for a candidate at this stage of his/her program 
2 = Evidence that demonstrates potential for success, but does not yet meet expectations for a candidate at this stage of his/her program. 
1 = Little or no evidence relevant to this proficiency; what evidence exists indicates minimal accomplishment and the need for substantial further work.. 

  

PROFICIENCIES:    THE INSTRUCTIONAL UNIT PLAN RATING  EVIDENCE 

Proficiency 1. Critical Reflection and Explanation of Practice.  
 Demonstrates the ability to reflect critically on his/her own teaching 

practice (1.1) 
 
 Clearly articulates overall goals, purposes & approaches (1.3) 

 Examines and selects resources for instruction appropriate for teaching ELA 
(NCTE 4.1) 

 

 

 

 

 

 

Introduction and lesson rationales 

 

 

Introduction, overall evaluation and grading 
scheme, annotated list of materials, lesson 
plans 

Proficiency 2. Content Knowledge  
 Demonstrates sound knowledge of content to be taught (2.1) 

 Demonstrates understanding of interrelatedness of reading, writing, speaking, & 
listening (NCTE 3.1.2) 

 Demonstrates understanding of composing processes in creating various forms of 
oral, visual, and written literacy (NCTE 3.2.3) 

 Ties planning to New York ELA standards (2.2) 
 
 Demonstrates understanding of how content in one’s area can be most 

effectively presented to facilitate student learning (2.3) 
 
 Demonstrates attention to literacy development (2.4)  

 Uses knowledge of students’ language acquisition & development as basis for 
designing activities that promote student learning (NCTE 3.3.1) 

 

 

 

 

 

 

 

 

 

Introduction, lesson plans 

 

 

Lesson plans 

 

Lesson plans 

 

Lesson plans 

 

Proficiency 3. Inclusive and Culturally Responsive Pedagogy 
 Reflects clear purposes in daily lessons (3.1) 

 Engages students in learning experiences that emphasize varied uses and purposes 
for language (NCTE 4.7) 

 Engages students in use of composing processes to create oral, visual, and written 
literacy forms (NCTE 3.2.3) 

 Demonstrates attempts for meaningful engagement of all learners, 
including differentiation or adaptations that allow students of varied 
backgrounds and abilities to meet high expectations (3.2) 
 Teaches students a wide variety of strategies for comprehending, interpreting, 

evaluating, responding to, and/or appreciating texts (NCTE 3.3.1 and 3.3.3) 

 Teaches students a variety of writing strategies to generate meaning and clarify 
understanding (NCTE 3.4.1) 

 

 

 

 

 

 

 

 

 

 

Introduction and lesson plans 

 

 

 

Introduction; lesson plans, especially in 
section about diverse learning needs 
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 Demonstrates knowledge of and skills in using instructional and assistive 
technologies to support meaningful engagement and successful learning 
of all students (3.3) 

 
 Sustains respectful, cooperative, challenging, culturally responsive 

academic environments (3.4) 
 Demonstrates understanding of language diversity & accommodates such diversity 

in teaching (NCTE 3.1.4) 

 Creates & sustains learning environments that promote respect for and support for 
diversity (NCTE 4.4) 

 

 

 

 

 

Lesson plans 

 

Introduction, annotated materials list, lesson 
plans 

Proficiency 4. Assessment of Student Learning 
 
 Demonstrates knowledge of various research-based means of assessing 

the learning of individuals and groups of learners, and uses assessments 
appropriate to particular objectives and learning situations (4.1) 

 
 Demonstrates ability to assess students' prior knowledge, monitor 

student learning during class and assess learning after instruction (4.2) 
 
 Demonstrates ability to effectively use assessment data to plan and adapt 

instruction for students with different needs and abilities (4.3) 
 
 

 

 

 

 

 

 

 

 

Overall grading and evaluation scheme, 
lesson plans 

 

Overall grading and evaluation scheme, 
lesson plans 

 

Overall grading and evaluation scheme, 
lesson plans 

 

 
ADDITIONAL COMMENTS 
 
Overall comments on unit plan (use additional space, as necessary): 
 
 
 
 
 
 
 
 
 
 
 
 
 
Suggestions for revision/improvement of unit plan (use additional space, as necessary): 
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Appendix D: Grading Form for Unit Plans 
 
Student Name:         Date: 
 
This form will be used to translate the ratings you receive on the School-wide form for evaluating unit plans 
into a grade that can be used for the course. 
 
Organization (20%) 
 
Required components: 

__ introduction with 
description of site and 
discussion of overall 
goals for learning 
___ annotated list of 
texts and materials 
___ description of 
overall grading and 
evaluation scheme 
___ daily lesson plans 
with rationale, learning 
objectives tied to NYS 
standards, materials, 
procedures, diverse 
learning needs, and 
assessment plan 
___ copies of handouts, 
etc. 

 

One or more required 
components may be missing 
or difficult to locate (<15) 

All required components are 
included (16-18) 
 

All required components are 
included, and the overall 
project is organized in a 
reader-friendly, easy-to-
navigate format (19-20) 
 
 
 

Demonstration of Skills 
and Knowledge Related to 
Proficiencies (60%) 
 
 

Unit plan received a rating of 
less than 3 on one or more of 
the proficiencies assessed at 
this decision point 
(depending on the severity of 
the deficiency, students may 
be asked to revise until they 
meet the standard) (<31) 
 
 
 

Unit plan received an overall 
rating of 3 on all four 
proficiencies assessed at this 
decision point (32-37) 

Unit plan received an overall 
rating of 4 on one or more 
proficiencies and 3 on the 
others assessed at this decision 
point (38-40) 

Writing/Editing (20%) 
 

Some portions of the unit 
plan may lack clarity, 
provide minimal detail, 
and/or include numerous 
errors, distracting from the 
writer’s message (<15) 
 
 
 

All portions of the unit plan 
are clearly written, developed 
with adequate detail, and 
include only minor errors that 
do not distract from the 
writer’s message (16-18) 
 

All portions of the unit plan 
are elegantly written, well-
developed with details, and 
include no or very few errors 
(19-20) 
 

 
___ Total points/100
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Appendix E: Evaluation Form for Development Portfolios  

 
Portfolio Assessment Rubric 

Please print: Reviewer’s name:  
 
Candidate’s name:                                                                               Date: 
  
Program: ENGLISH EDUCATION Stage:  DEVELOPMENT 
  
Please assess the candidate’s portfolio on each proficiency using the following scale: 
 
The candidate provides:                     
4 = Evidence of performance that exceeds expectations for a candidate at this stage of his/her program 
3 = Evidence that meets expectations for a candidate at this stage of his/her program 
2 = Evidence that demonstrates potential for success, but does not yet meet expectations for a candidate at this stage of his/her program. 
1 = Little or no evidence relevant to this proficiency; what evidence exists indicates minimal accomplishment and the need for substantial further work. 

 

PROFICIENCIES:    THE TEACHER CANDIDATE … RATING  POTENTIAL EVIDENCE 

Proficiency 1. Critical Reflection and Explanation of Practice 
 Demonstrates the ability to reflect critically on his/her own teaching 

practice (1.1) 
 
 Demonstrates systematic analysis and critical reflection on student 

learning in his/her classroom and adjusts lesson plans accordingly 
(1.2) 

 
 Demonstrates the ability to articulate his/her reflections on own 

teaching practice, grounded in knowledge of best practice based on 
theory/research (1.4) 

 Explanations include attention to literary theory/criticism, cognitive and social 
learning theory, and empirical research in English education and related fields 
(NCTE 3.5.4) 

  Demonstrates the ability to articulate his/her reflections on own 
teaching practice, grounded in his/her own evolving theory and 
philosophy of teaching and learning (1.5) 

 

  

Proficiency 2. Content Knowledge  

 Links plans to national, state, and/or local standards (2.2) 
 
 Demonstrates knowledge/skills in how to build students' 

understandings of content that are accurate, meaningful, important, 
complex and culturally relevant (2.3) 

 
 Demonstrates understanding of how to support literacy development 

while also attending to other curricular goals (2.4) 
 

  

Proficiency 3. Inclusive and Culturally Responsive Pedagogy 
 Plans with clear purposes and demonstrated understanding of 

students’ prior knowledge related to the content to be taught (3.1) 
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 Plans for meaningful engagement of all learners, including 
differentiation or adaptations that allow students of varied 
backgrounds and abilities to meet high expectations (3.2) 

 
 
 Demonstrates knowledge of approaches that sustain classroom 

environments in which all students respect each other and cooperate 
in support of each other's learning, and develops or observes 
routines and other approaches that convey clear and consistent 
expectations for student behavior, maintain student engagement, and 
minimize disruption to students' learning (3.4) 

 
 

Proficiency 4. Assessment of Student Learning 
 Demonstrates knowledge of various research-based means of 

assessing the learning of individuals and groups of learners that are 
appropriate to particular objectives/contexts (4.1) 

 
 Demonstrates ability to assess students' prior knowledge, monitor 

student learning during class and assess learning after instruction 
(4.2) 

 
 

  

 
ADDITIONAL COMMENTS: 

Strengths of the portfolio (use additional space, as necessary):  

 

 

 

 

 

Suggestions for revision/improvement of the portfolio and its presentation: (use additional space, as necessary):  
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Appendix F: Grading Form for Development Portfolios 
 
Student Name:         Date:  
 
 C-F/Minimal - Inadequate, 

depending on quality  
B/Good  A/Excellent 

Alignment of Beliefs and 
Practices, and Research 
Support (20%) 

Some beliefs and practices 
are consistent with each 
other, but others may be in 
conflict with each other 
and/or with the theory and 
research used to support 
them (<15) 
 
 

Beliefs and practices are 
clearly articulated, consistent 
with each other, and 
consistent with the theory 
and research used to support 
them (16-18)  

Beliefs and practices are 
eloquently articulated, well-
integrated with each other, and 
well-bolstered by the theory 
and research used to support 
them (19-20) 

Organization (20%) All required components are 
included (introductory essay, 
artifacts, entry slips, and 
references), but the 
organizational structure may 
lack sophistication (<15) 

All required components are 
included (introductory essay, 
artifacts, entry slips, and 
references), and the overall 
project is organized in a 
reader-friendly, easy-to-
navigate format (16-18) 
 

All required components are 
included (introductory essay, 
artifacts, entry slips, and 
references), and the overall 
project is organized in a 
reader-friendly, easy-to-
navigate format that allows 
connections to be made across 
the proficiencies (19-20) 
 
 
 

Demonstration of Skills 
and Knowledge Related to 
Proficiencies (40%) 
 
 

Portfolio received a rating of 
less than 3 on one or more of 
the proficiencies assessed at 
this decision point 
(depending on the severity of 
the deficiency, students may 
be asked to revise until they 
meet the standard) (<31) 
 
 
 

Portfolio received an overall 
rating of 3 on all four 
proficiencies assessed at this 
decision point (32-37) 

Portfolio received an overall 
rating of 4 on two or more 
proficiencies and 3 on the 
other two assessed at this 
decision point (38-40) 

Writing/Editing (20%) 
 

Some portions of the 
portfolio may lack clarity, 
provide minimal detail, 
and/or include numerous 
errors, distracting from the 
writer’s message (<15) 
 
 
 

All portions of the portfolio 
are clearly written, developed 
with adequate detail, and 
include only minor errors that 
do not distract from the 
writer’s message (16-18) 
 

All portions of the portfolio 
are elegantly written, well-
developed with details and 
include no or very few errors 
(19-20) 
 

 
For grad students only: References/citations are made to 3 independently-chosen research articles     ____ yes   ____ no 

 
 
 
Total Number of Points  =  _____ of 100 

 
 


